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1. Introduction 
 

Barnehurst Infant School aims to develop the whole child throughout his or her period of time in 

the Early Years Foundation Stage.  Children will deepen their understanding in the areas of 

learning through talking, playing, observing, planning, questioning and experimenting, reflecting and 

responding to adults and each other.  The curriculum for the Early Years Foundation Stage will 

underpin all future learning by supporting, fostering, promoting and developing the whole child. 

 

The Early Years Foundation Stage extends from the age of three to the end of the reception 

year.  Entry into our school for all allocated children is at the beginning of the school year 

(September) in which the children are four (for Nursery) and five (for Reception). 

 

1.1 Our aims at Barnehurst Infant School 

 

 To support children in becoming competent and confident learners. 

 To provide a safe and stimulating learning environment in which creativity and expressiveness 

are valued. 

 To provide a broad and balance curriculum for every child. 

 To offer a structure for learning that has a range of starting points, content that matches the 

needs of young children and activity that provides opportunities for learning both indoors and 

outdoors. 

 To provide a rich and stimulating environment. 

 To involve parents with their child’s learning. 

 

1.2 The Early Years Foundation Stage (EYFS) 

 

The EYFS has recently been updated and the new EYFS curriculum is statutory from September 

2012. It is important in its own right but also in helping to prepare children for later schooling. 

The EYFS principles which guide the work of all practitioners are grouped into four distinct but 

complementary themes: 

 

 A Unique Child 

 Positive Relationships 

 Enabling Environments 

 Learning and Development  

 

A Unique Child recognises that every child is a competent learner from birth who can be resilient, 

capable, confident and self-assured. The commitments are focused around development; inclusion, 

safety and health and well-being. 

 

Positive Relationships describes how children learn to be strong and independent from a base of 

loving and secure relationships with parents and/or a key person. The commitments are focused 
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around respecting each other, partnership with parents, supporting learning, and the role of the 

key person (in our setting that is the class teacher). 

 

Enabling Environments explains that the environment plays a key role in supporting and extending 

children’s development and learning. The commitments are focused around observation, assessment 

and planning; support for every child; the learning environment; and the wider context – 

transitions, continuity and multi-agency working. 

 

Learning and Development recognises that children develop and learn in different ways and at 

different rates, and that all areas of learning and development are equally important and inter-

connected. 

 

1.3 The EYFS curriculum 

 

Working around the four themes, the Early Years Foundation Stage curriculum embodies three 

Prime and four Specific areas of learning and development.  The Prime areas recognise the 

importance of basic skills which are to be harnessed and developed from a child’s birth right 

through the EYFS whilst the Specific areas recognise the importance of developing more specific 

skills as the child moves through Nursery and Reception, in preparation for Key Stage One. They 

are all important and depend on each other to support a rounded approach to child development. 

All of these areas are delivered through planned, purposeful play, with a balance of adult and child 

led activities. The areas of learning are as follows: 

 

Prime: 

Communication and language development involves giving children opportunities to experience a 

rich language environment; to develop their confidence and skills in expressing themselves; and to 

speak and listen in a range of situations.  

 

Physical development involves providing opportunities for young children to be active and 

interactive; and to develop their co-ordination, control, and movement. Children must also be 

helped to understand the importance of physical activity, and to make healthy choices in relation 

to food.  

 

Personal, social and emotional development involves helping children to develop a positive sense 

of themselves, and others; to form positive relationships and develop respect for others; to 

develop social skills and learn how to manage their feelings; to understand appropriate behaviour in 

groups; and to have confidence in their own abilities.  
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Specific: 

 Literacy development involves encouraging children to link sounds and letters and to begin 

to read and write. Children must be given access to a wide range of reading materials 

(books, poems, and other written materials) to ignite their interest.  

 

 Mathematics involves providing children with opportunities to develop and improve their 

skills in counting, understanding and using numbers, calculating simple addition and 

subtraction problems; and to describe shapes, spaces, and measures.  

 

 Understanding the world involves guiding children to make sense of their physical world and 

their community through opportunities to explore, observe and find out about people, places, 

technology and the environment.  

 

 Expressive arts and design involves enabling children to explore and play with a wide range 

of media and materials, as well as providing opportunities and encouragement for sharing 

their thoughts, ideas and feelings through a variety of activities in art, music, movement, 

dance, role-play, and design and technology. 

 

1.4 Play in the EYFS 

 

Through play our children explore and develop learning experiences, which help them to make 

sense of the world. They practise and build up ideas, and learn how to control themselves and 

understand the need for rules. They also have the opportunity to think creatively alongside other 

children as well as on their own, and to communicate with others as they investigate and solve 

problems. They are able to express fears or re-live anxious experiences in controlled and safe 

situations. 

 

The EYFS operates on a free flow system, and all children have equal access to outdoor play, 

inclusive of all weathers. The children are always supervised, both inside and outside, and adults 

are clear about their role and how they can facilitate children’s learning. Waterproof clothing is 

made available for both children and adults to make use of the outdoor learning areas, even during 

wet weather. The only time the outdoor learning areas are not open to the children are when 

there are safety issues preventing them from doing so, which we always aim to resolve as soon as 

possible.  

 

1.5 Thematic learning  

Learning in Nursery and Reception is through a thematic approach which involves the theme being 

changed each half term. The overarching theme and mini themes within this should reflect the 

children’s interests and needs to ensure children are “wow”-ed by the theme. 
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Every aspect of the environment should reflect the theme, with themed number lines, phonic 

resources, tricky words, role play areas etc... and this should be reflected both inside and outside.  

 

The theme should be kept a surprise and therefore the previous half term’s theme must not be 

taken down before the final afternoon of the half term. The new thematic environment must be 

ready for the children’s first day back after each half term.  

 

Each half term, the class will receive half a day’s release in order to prepare resources. This must 

be booked in advance with the class teachers being responsible for arranging this time with Mr 

Broughton.  

 

1.6 Working as a team 

Team work is a very important value within our school and even more so in the Early Years. It is 

expected that ideas and resources are shared to help support each other in providing an 

outstanding provision for all the children in our setting. 

  

On the curriculum server, a folder for Early Years will contain digital resources for staff to 

share. 

 

1.6.1 EYFS briefings 

EYFS briefings are held at 8.15am on a Week B throughout the term. These meetings will include 

passing on information relating to data, foci for the fortnight as well as messages to be passed 

onto all teaching staff from Mrs Malone. 

 

For TAs, an EY briefing is held at the beginning of each half term, passing on the same 

information that is given to teaching staff.  

 

1.6.2 Paired planning 

To help provide consistency across the classes (in Reception) and across the week (for Nursery), 

teachers are expected to plan weekly and daily activities together and help to ensure that all 

children in the same year group/session have the same experiences. All practitioners within the 

team are important and contributions towards planning are encouraged and for Reception there 

will be weekly opportunities to get together to do so.  

 

2. Assessment 

 

Teachers use observations of the children during child initiated and adult led activities and these 

observations are used to make judgements against the appropriate assessment tools used in the 

EYFS. These observations are also used to inform future planning (see “Planning”). Where needs or 

gaps in learning have been identified, these are added to a board in the classroom which is used 

for incidental work with children as well as activities being planned to meet the needs to these 
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children. All adults in the class are involved with gap filling and it is the responsibility of all adults 

in the classroom to ensure they are aware of areas of focus in both gap filling and in observations. 

 

Whilst most assessments are made through observations, some assessments, such as the phonic 

assessments, require teacher-child 1-2-1 time and discussion. Whilst there is no definitive 

percentage about how many judgments should be during child versus adult led activities, there 

should be a balance. Wherever possible, the objective which you wish to work on with a child 

should be incorporated into the activity the child is interested in, rather than always initiating an 

adult led activity. 

 

Children in both the Nursery and Reception are assessed using the “Early Years Outcomes” stages 

of progress, which match children to appropriate age bands according to their progress. As the 

children move into Reception, they are also assessed against the Early Years Foundation Stage 

Profile, which consists of 17 statements covering all aspects of learning.  

 

Assessment should take many forms, including the following: 

 Photographs or videos  

 Examples of work 

 Observations – both long and incidental  

 Checklists 

 

All staff in the classroom are expected, and required, to assess the children and make 

observations throughout the day to ensure that the judgements made about the children are 

accurate and reflect a variety of opinions.  

 

Information from the parents is also valued, and parental contribution towards to profile, mainly in 

the form of discussions with their children written on an observation sheet and then sent into 

school, is encouraged. “Wow” certificates are also used to help inform us of important things the 

children do when outside of school. Talk letters and photos observations are also sent to parents 

to gain a greater understanding of the children’s interests outside of school so that this can be 

included in the planning of the curriculum. 

 

2.1 Entry data 

 

For entry assessments in Nursery, the children are assessed against the Early Years Outcomes in 

all areas of learning, mainly focussing on the 30-50months age band, to see where the children are 

working. Where appropriate, they would also be assessed against the 40-60month age band and 

also 22-36month age band. 
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In Reception, the children are assessed using the Early Years Outcomes, focussing on the  

40-60month age bands and, if relevant, the 30-50month age band and also the Early Learning Goal 

(however, it is unlikely that sufficient evidence has been completed to be able to award a child an 

ELG so early in the year).    

 

All of this data is then input onto the “EYFS SIMs Tracker” for data analysis and monitoring 

purposes. The data will be analysed prior to the Raising Standards meeting, which is held in the 

last week of each half term. Therefore, data will be due in on the Friday prior to the final week in 

each half term.  

 

2.1.1 EExBA  

In September 2015, we began using EExBA-R and EExBA-N to Baseline our new intake of children 

in line with the Government’s expectation that the Baseline assessment will replace the EYFSP as a 

form of assessment in Reception from September 2017. This was the “trial” year and we felt it 

important that we were a part of this.  

The assessment is based on both the abilities of the children as well as looking at the Leuven 

scales and characteristics of effective learning which are key to the Early Years holistic approach 

to learning. 

 

2.2 Assessment tools 

 

Throughout the EYFS, a computer based programme through our SIMS database. It is used to 

monitor the progress of all children within the EYFS. It is updated on a regular basis (every half 

term) to provide the most up to date and accurate information and this data is used for analysis by 

the EYFS manager and Head of School.  

 

In both the Nursery and Reception, a tracking sheet is used to help monitor day-to-day progress 

and aid planning for focus groups. This information is then transferred onto Target Tracker, which 

adds a layer of validity to the profile points as well as being a more useful tool for day-to-day data 

tracking.  

 

2.3 Observations 

Observations should be carried out by all adults in the setting and should be both incidental and 

planned for. It is required that all children have a long observation every term and that incidental 

observations should also take place, in addition to notes on the children’s progress during focus 

activities. 

 

At Barnehurst Infant School, we use a variety of formats to record these observations: 

 A4 observation forms (to be used for long observations) 

 A5/A6 observation forms (to be used for incidental or 1-2-1 focus activities) 

 Group focus activities (where a new objective is being introduced, this may be used to 

assess where all children are) 
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 iPod videos 

 Photos 

 

All observations should be marked off against the Early Years Outcomes/EYFSP and should ideally 

be marked off by the person who made the observation. Teaching assistants should be given time 

to do this each day, for example, during assemblies and support will be provided by the Early Years 

Leader to develop this where needed. 

 

All written observations should be filed in the observation folder (detailed in 2.3.1) and digital 

observations should be saved on the “j” drive on the school network (detailed in 2.3.2). 

 

2.3.1 Observation folders 

Each class has an observation folder (probably 2 to ensure there is enough space) with the 

following sections: 

 Progress reviews 

 Current data 

 Whole class focus observations 

 A separate section for each child - this should also include... 

o  a copy of the EYO objectives/EYFSP to mark off observations/evidence.  

o Parent responses from questionnaires/parent contribution forms. 

o Child contribution forms. 

 

Observation folders should be accessible to all staff and be kept up to date. They will be looked at 

during Raising Standards planning scrutiny each half term whilst also being monitored by the Early 

Years Leader. 

 

2.3.2 Digital observations 

Any digital observations made of children (video, photos etc...) should be saved on the “J” drive on 

the school network. Within the “J” drive there should be a class folder for each class and within 

this folder, each child should have their own folder where their digital evidence is to be kept.  

 

Where one photo or video has multiple children on it, it should be copied into each child’s digital 

folder and marked as described above.  

 

2.4 Targets 

Targets are used within Early Years to help the children develop an understanding of the “next 

step” in their learning. These targets are personalised to each child to ensure they are appropriate 

to their needs. Whilst they are personalised for each child, there may well be groups of children 

with the same target, for example “to put my coat on by myself” and this is perfectly acceptable 

as long as they are updated when the child has met their target.  
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More so in Reception, when deciding upon which target to work towards, the children must be 

included in the discussion so they have input into what they would like to work towards. The 

teacher should take the opportunity to guide the child to ensure the target is both appropriate 

and also attainable whilst also challenging the children.  

 

These targets must be visible to the children and discussed with them so that they can develop 

knowledge of their targets and how to achieve them and be relevant to their needs. Learning walks 

and pupil conferences will monitor the use of targets in Early Years. 

 

2.5 Children’s work samples 

Children’s work is kept in school and filed in folders for each term. Work sample folders should 

include child initiated and adult led work and before being filed it should be dated, marked 

whether it was child initiated or adult led and also marked against the EYO/EYFSP. Children 

should be able to access their folders and made available to parents during Stay and Play sessions. 

As a minimum, there each week there should be at one piece of work kept from the children and 

the work samples should cover all areas of learning across each half term. This is in addition to the 

observations to be made. 

 

3. Planning 

 

A variety of adult led and child initiated activities are used to help develop children’s learning. 

Observations are used to find out about their interests and these help to make the activities in 

class relevant and interesting to the children, as well as developing their progress in all areas of 

learning. Whole class focus groups are planned for each week, along with carpet sessions, to ensure 

that the focus groups match the learning needs of the children but gap filling is also used to 

support children’s learning. 

 

The expectations of planning are as follows: 

 It must be completed weekly, evaluated daily/each session and where appropriate, adapted 

to meet the needs of the children. 

 It must cover all areas of learning and development, both inside and outside, and that detail 

is provided to explain the adult objective of each activity (for eg, rather than under having 

“mobilo” under the expressive arts and design area of learning, it would also give an 

explanation as to what the adults would like the children to do – “Mobilo – children to use 

Mobilo to create an underwater submarine that can float”). Talking points/Big points should 

be used to guide the children’s learning with these activities, although child initiated 

learning from these activities should also be encouraged. 

 Adults and focus children must be named on planning, both during adult led activities and 

carpet sessions to ensure that all adults in the room are aware of the focus and which 

children may need additional support or extending in their learning. 
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 Planning objectives should be taken from the Early Years Outcomes document and activities 

should be skill based rather than task based, although where specific knowledge is also part 

of the objective, this should also be taught. 

 Interventions for children identified on the provision map must also be planned for. 

 Carpet teaching sessions should generally follow the “teach, model, practise, apply” format, 

be interactive and meet the needs of all types of learning and levels of ability in the class. 

 Phonics must be planned for both in Nursery and Reception. For Nursery, this must include a 

carpet session each week focussing on an aspect of Letters and Sounds, be followed up with 

an adult led phonics activity and the environment and activities should also reflect which 

aspect you are focussing on. For Reception, there is a separate planning format which should 

be used, following the “teach, model, practise, apply” format for daily phonic sessions from 

Autumn Term week 4 (the children’s third week in school). 

 

Planning should be added to the “Planning 2017-2018” folder on the Teacher Shared Area by 1pm 

on a Monday to ensure that SLT have access to plans when needed. 

 

3.1 Gap filling and the assessment cycle 

Where needs or gaps in learning have been identified, these are added to a board in the classroom 

which is used for incidental work with children as well as activities being planned to meet the 

needs to these children. All adults in the class are involved with gap filling and it is the 

responsibility of all adults in the classroom to ensure they are aware of areas of focus in both gap 

filling and in observations. 

 

The following template is a scaled down version of what the gap filling should look like. It should 

include all areas of learning with plenty of space for post-it note sized observations to be added to 

it: 

 

Communication and language 

 

 

 

 

 

Physical development Personal, social and emotional 

Literacy Mathematics Understanding of the 

world 

Expressive arts and 

design 
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The assessment board and planning should therefore be visible and easily accessed by all members 

of staff.  

 

Whilst activities are planned for in advance, flexibility is the key where children may need extra 

reinforcement before moving on, or the children may need extending in their learning and 

understanding of a topic. Other adult initiated independent activities may also be planned for, with 

a particular focus in mind, but child initiated play is encouraged right from the beginning, and much 

effort is made into ensuring the environment enables this child initiated play.  

 

Planning is continually annotated, so that it is clear why decisions have been made, and how the 

child respond to the activities to ensure that future planning reflects this. 

 

3.2 Phonics 

In Nursery, Phase 1 phonics is developed through weekly focus carpet sessions, adult initiated and 

adult led activities. Each week should focus on a different aspect of the Letters and Sounds and 

this should be a rolling programme so that each aspect is looked at each 7 weeks. Where sounds 

are relevant, Jolly Phonics pictures and actions are used as the scheme with which we deliver 

Letters and Sounds.  

 

In Reception, there is a daily phonics session following the Letters and Sounds programme whilst 

using the Jolly Phonics resources and actions. These sessions focus on Phase 2 through to Phase 4 

(and beyond, if relevant) and assessments are made so that gaps in children’s learning and 

understanding can be picked up and addressed, either through pre-teaching or gap filling 

activities. 

 

3.3 Reading 

It is important that our children develop (or maintain!) a love of reading. Developing a literate 

environment is key to this. Therefore the environment should include the following: 

 A cosy book corner, with a variety of books including information books, story books, comics, 

annuals etc... Where possible, there should also be a cosy reading area in the outside areas 

too. 

 Labels and pictures on resources and around the classroom to develop the children’s 

understanding of meaningful words. 

 In Reception, a designated phonic area with access to magnetic letters, phonic games and 

moving onto using “Word of the Day” to develop writing in the Spring term. 

 

3.3.1 Reading in Nursery 

Story time is important throughout the school and particularly in Nursery. A story time should be 

incorporated everyday with a variety of texts, both themed and child/adult-chosen to provide a 

rich experience of reading.  
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The book corner should also provide children with a wide range of reading material, including books 

related to the theme as well as other books children are interested in. 

 

3.3.2 Reading in Reception 

When the children start school in September they take home shared reading books, which they 

choose themselves and are changed on a Monday and Friday.  

 

From Autumn Term 2, all children also take phonic reading books home to help develop their 

reading. These are changed twice a week on a Monday and Friday. In addition to this, shared 

reading books are changed once a week on a Wednesday so that children can enjoy sharing books 

with their family. 

 

Teachers in Reception read with children on a 1-2-1 basis once every three weeks. This equates to 

2 children a day and this may be completed during settling in time, lunchtimes and during focus 

activity time (where this is a particular need of that child). 

 

Guided reading should also be planned for to ensure that all children take part in a guided reading 

session each week to help develop wider book skills as well as develop their phonic knowledge and 

comprehension of the text. 

 

Children also read with parent volunteers throughout the week when available. 

 

3.4 Writing 

In Nursery and Reception we encourage mark making in many ways. Environments should reflect 

this and have many different opportunities both inside and outside to encourage this.  

 

To help with the development of the cursive script, which is taught from the beginning of 

Reception, patterning is used throughout Early Years to develop this. Patterning should not be the 

only way of colouring or developing fine motor skill but can be used as an additional tool to support 

the children as they learn to write cursively. 

 

4. Inclusion in the Early Years Foundation Stage 

 

In our school we believe that all of our children matter.  We give our children every opportunity to 

achieve their best.  We do this by taking into account of our children’s range of life experiences 

when planning for their learning.  

 

In the EYFS we set realistic and challenging expectations and targets that meet the needs of our 

children, so that they have the opportunity to achieve the Early Learning Goals by the end of the 

stage.  Some children progress beyond this point.  We achieve this by planning to meet the needs 

of boys and girls, children with special educational needs, children who are more able, children with 
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disabilities, children from all social and cultural backgrounds, children of different ethnic groups 

and those from diverse linguistic backgrounds.  

 

By adopting a personalised learning approach to learning, this ensures that all children’s needs are 

met. We meet the needs of all our children through: 

 planning opportunities that build upon and extend children’s knowledge, experience and 

interests, and develop their self esteem and confidence; 

 using a wide range of teaching strategies based on the children’s learning needs; 

 providing a wide range of opportunities to motivate and support children and to help them 

learn effectively; 

 providing a safe and supportive learning environment in which the contribution of all children 

is valued; 

 using resources which reflect diversity and are free from discrimination and stereotyping; 

 planning challenging activities for children whose ability and understanding are in advance of 

their language and communication skills; 

 monitoring children’s progress and taking action to provide internal support and involve 

outside agencies if necessary.  

 

If you have any concerns about the needs of any child, then please refer to Mrs Woodham (our 

Inclusion Leader). 

 

5. Transition 

 

Transition into both Nursery and Reception involves information being passed between the school 

and the parents and involves a degree of change for all involved. At Barnehurst Infant School we 

aim to make these transitions as stress-free for both the children and the adults to help minimize 

anxiety and improve the experience for all concerned. 

 

5.1 Transition into Nursery 

During the Summer term, all parents are invited to an information evening where they are 

introduced to the Head of school, Early Years leader and the class teachers. This evening meeting 

aims to inform the parents of both the practical and educational practices of the school and 

offers an opportunity to ask any questions they may have. 

 

In September, before the children begin Nursery, we visit the family at their home so that we can 

begin to build a relationship with both the parents and the children, in a setting that is familiar 

and comfortable with them.  

 

There is also an “Open Afternoon” at the beginning of September to provide the parents and their 

children with an opportunity to come and see their new classroom and meet the teachers before 

they begin school. 
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Over 3 days, a small group of children will join the Nursery, to help them to settle and get used to 

their surroundings, rather than having all of the children coming on the first day. All Nursery 

children will be in school by the third day of the first week. 

 

When the children begin school, an information booklet is handed out to help answer questions 

parents may have, and inform them about the curriculum and parts of the prospectus most 

important to the EYFS.  

 

5.2 Transition into Reception 

The transition from Nursery or Pre-School into Reception can be a difficult time for both children 

and parents, taking that jump into “Big School”, so we do our best to help make the transition as 

seamless and positive as possible.  

 

During the Summer term, all parents are invited to an information evening where they are 

introduced to the Head of school, Early Years leader and the class teachers. This evening meeting 

aims to inform the parents of both the practical and educational practices of the school, and 

offers an opportunity to ask any questions they may have. 

 

Towards the end of the Summer term, all children are also invited to a session in their new class, 

where they will formally meet their new teacher and new class friends. During this time, the 

parents have the opportunity to meet each other and the BAC have the opportunity to talk to 

parents who may be able to assist. 

 

To help settle the children into school, the arrangement for their induction is as follows: 

 1st week – Monday, Tuesday and Wednesday – mornings only. 

 1st week – Thursday and Friday – stay for lunchtime then home. 

 2nd week – in school full time. 

This is liable to change depending on term dates and which day of the week the term begins. 

 

There is also an “Open Afternoon” at the beginning of September to provide the parents and their 

children with an opportunity to come and see their new classroom and meet the teachers before 

they begin school. 

 

When the children begin school, an information booklet is handed out to help answer questions 

parents may have, and inform them about the curriculum and parts of the prospectus most 

important to the EYFS.  

 

5.2.1 Children from our Nursery 

The EYFS team work together throughout the year, particularly through activities such as weekly 

singing sessions, so that the children have the opportunity to meet and play together, as well as 

the Nursery children getting the opportunity to get to know the Reception teachers.  
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During the Summer term, we arrange a number of free flow sessions that involves the Nursery 

children coming up to the Reception classes to explore the classrooms and spend time with both 

the children and teachers.  

 

5.2.2 Children from other Nurseries or Pre-Schools 

Children who come to the school from other Nurseries or Pre-Schools will be invited to come and 

visit the school with their key workers and all settings are invited to a Transition session to 

provide an opportunity to come and talk about the children coming to our school. Transfer records 

are passed onto us, and if they are not sent to us, they are requested, so that we can see how the 

child has progressed at their previous setting. 

 

At the beginning of the Autumn Term, these children are offered a home visit, to help build the 

relationship between the teacher, TA and the parent and child. The teacher and teaching assistant 

visit these children at home, to gain valuable information about the children in their own 

surroundings.  

 

5.3 Transition from EYFS to KS1 

As children move from EYFS into Year One, this marks a big change in their education, and to help 

reduce the stress and anxiety, a number of activities are planned to help make the transition as 

seamless and stress-free as possible.  

 

Throughout the year, the children in Reception go to assemblies and have opportunities to get to 

know other children and teachers in the school, so that when it comes to finding out who their new 

teacher will be, they are likely to already be familiar with them.  

 

Particularly during the Summer term, and especially once the children have found out who their 

new teacher will be, we encourage discussion between both the children who are currently in Year 

One, and the teachers, where they have time to share stories and begin getting to know each 

other. 

 

Three sessions throughout the whole school (from Reception to Year Six) are allocated for 

children to spend time with their new teacher, so that they can familiarize themselves with their 

new classroom and the expectations of their new teacher.  

 

The Reception teacher and new Year One class teacher meet to discuss the EYFS Profile scores, 

and to let them know of any issues or specific needs the children may have, so that before the 

children come back in September, the new class teacher has an idea of what to expect and how to 

help them continue to develop in Year One.  

 

In Summer 2, Reception will plan for more small group teaching activities (as opposed to 1-2-1) and 

introduce children to their own Writing and Maths books. 
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When they begin Year One, there will be carousel activities to help fill any gaps identified whilst 

also beginning to work within the National Curriculum where appropriate. Carousel activities will 

include challenges to help build up the children’s ability to focus for longer on tasks independently 

to bridge the gap between the group work in Reception to the whole class work in Year One. 

 

These strategies aim to help the transition from EYFS to Key Stage One as smooth and 

advantageous as possible. 

 

6. Partnership with parents 

 

Parental involvement in their child’s learning is vital, and we value the information and support that 

parents can bring in helping build a picture of their child’s abilities and needs. We aim to provide a 

setting in which children and adults alike feel safe, secure and comfortable. The EYFS team work 

hard to provide a calm and inviting environment for the children, and are flexible and available for 

both the child and parent if any problems occur. If this is the case, then a meeting is arranged to 

develop a care plan to help the situation, if this is deemed helpful. 

 

6.1 Parental involvement during the induction process 

As part of the Induction process into the school, all parents are invited to an evening meeting 

which outlines to ethos of the school, as well as looking at some of the more practical aspects of 

starting school.  

 

When the children start school, an “Introduction to Reception” and “Introduction to Nursery” 

booklet is sent home to all parents which provides information about the way in which the EYFS 

works, in addition to answering questions they may have.  

Once all the children have begun school full time, a questionnaire is then sent home for feedback 

on how the parents feel the induction process went, and to help with feedback for next year.  

 

6.2 Home journals 

All children are provided with a Home Journal, which can be used by parents to celebrate events 

and activities the children do outside of school. It helps the teachers gain a better understanding 

of the activities the children do at home whilst also promoting conversation and discussion to help 

with speaking and listening. 

 

6.3 Parents’ evenings 

Each term, there is an opportunity for all parents to meet the class teacher and discuss how their 

child is settling into school, their progress and any issues or problems they may be facing. We also 

operate an “open door” policy in the school, so if any parent would like to talk with the class 

teacher about any issue, the teacher will always find time to do this, whether this means meeting 

after school or arranging a convenient time to talk on the phone.  
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6.4 “Stay and Play”  

Both the Nursery and Reception classes provide opportunities for parents to come and spend some 

time in their child’s class, working on an activity together and exploring the environment. It is a 

time where they can play with their child, get to know their classroom and the areas in which they 

play and learn, and it also gives them time to look at their child’s work with them and discuss the 

activities they have been doing.  

 

6.5 End of year reports 

At the end of each academic year, a written report is sent home to the parents to provide a 

summary of their child’s progress and development throughout the year. For Reception parents, a 

copy of their child’s EYFS Profile scores are also sent home, along with an explanation of what the 

scores mean.  

 

6.6  WOW certificates and involvement with the assessment process 

Every parent is provided with a bank of “Wow!” certificates which we encourage parents to use to 

inform us of things their child is doing at home that we might want to know about. This does not 

just have to be academic but can relate to any area of achievement outside of school. This 

information is then fed into the child’s assessment profile and certificates are added to their 

assessment folder. 

 

6.7 Talk letters and photo observations 

Alternating each half term, we also involve the parents by asking them to complete either a talk 

letter (which involves talking to their children about what they have learnt about – which is 

outlined on the letter to provide some stimulus – and the parent then writing down the child’s 

response) or a photo observation (which involves sending home a photo of their child involved in an 

activity and then asking the child what they are doing, with the parent writing their response). 

Aut 1/Spr 1/Sum 1 – a photo of their child to write their child’s responses to the photo 

Aut 2/Spr 2/Sum 2 – a talk letter outlining what we have been learning about and what does their 

child know/remember? 

 

6.8 DB Primary 

As a school, we use DB Primary as a virtual learning platform for children to assess learning at 

home to extend their learning from school. The class page must be updated each half term, 

reflecting the current theme and each week the children must be set a task to complete. The 

children may choose whether or not to complete this task, but should be rewarded in school.  

 

6.9 Tapestry 

We also use a secure website called “Tapestry” to upload photographs of the children which their 

parents can access in addition to uploading their own photos for us to use and assess. Each photo – 

whether it be uploaded by a practitioner or a parent - should be assessed according to the 

EYO/EYFSP and each child should have at least 2 photos uploaded each half term. 
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7. Monitoring and moderation 

The monitoring of children’s progress is the responsibility of the Early Years Leader and the 

following actions are used in order to help maintain good knowledge of the EYFS: 

 Learning walks 

 Risk assessment checks 

 Data analysis 

 Pupil conferences 

 Action plan reviews 

 Planning scrutiny 

 EYFS team meetings 

 Teacher and pupil shared observations 

 

Where monitoring takes place, feedback – both verbal and written – will be provided and any action 

points must be prioritised as it will be followed up. 

 

7.1 Moderation 

The moderation processes in Barnehurst are of a very high standard and the Early Years Leader is 

responsible for ensuring good moderation for the EYFS Profile. This includes internal moderation, 

such as shared observations, discussions about where the children are, what their next steps are, 

and also includes external moderation, which occurs throughout the school with other schools 

within our Primary First Trust (PFT). By forming good working relationships with other Early Years 

Practitioners within the PFT, this helps to maintain a level of moderation and discussion to ensure 

that the judgements are secure, accurate and reflect the true nature of the children we teach. 

 

7.1.1 Internal moderation 

To ensure that the judgements we make against children are accurate and comparable across the 

classes, we carry out shared observations of children across the classes with people who we do not 

normally work with and who may not know the children as well.  

 

These shared observations are termly and alternate with the external moderation event detailed 

in 7.1.2. One child is observed by two adults (including class teachers, Nursery nurses and teaching 

assistants) for a period of approximately ten minutes and then the adults will work separately to 

make judgements on that child using the EYOs and EYFSP before coming together and looking at 

whether the judgements were similar or where there were differences. This process is then 

repeated on a second child.  

 

Copies of the observations are kept with the Early Years Leader. 

 

These observations provide an opportunity to identify and training needs or differences in the 

perceptions of the EYO or EYFSP statements.  

 

Dates for these moderation events will be provided at the beginning of the year. 
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7.1.2 External moderation 

In addition to internal moderation, we also take part in external moderation to ensure that our 

judgements are accurate compared to other settings. Each half term (the opposite half term to 

when internal moderation events take place), shared observations take place both in our setting 

and in the settings of other schools within our Primary First Trust (currently Mayplace Primary 

School, Lessness Heath Primary School The Academy of Cuxton Schools, Wayfield Primary School 

and Westcourt Primary school). The same format takes place as detailed in 7.1.1 and copies of 

these moderation events are kept with the Early Years Leader. 

 

7.1.3 Moderation events 

In addition to internal and external moderation, Barnehurst Infant school also hosts bi-yearly 

moderation events for Early Years practitioners and leaders to attend to discuss data, issues 

being brought up or any other relevant information or discussion. 

 

When we are not being externally moderated by the Borough, we attend yearly moderation 

provided by them to adhere to their requirements. 

 

8. Welfare and safeguarding 

 

The welfare and safeguarding of all the children in our care is of the upmost importance, and this 

is made clear to all staff during staff meetings, EYFS team meetings and through training.  

 

8.1 Paediatric First Aiders 

In all EYFS classes, there are adults who are Paediatric First Aid trained. Currently, the following 

people in the EYFS have this qualification: 

o Michelle Cheetham (Nursery Nurse) 

o Lorien Hill (Puffins and Penguins class teacher) 

o Natalie Hill (Puffins and Penguins class teacher) 

o Louisa Herbert (Cygnets class teacher) 

o Nicola Metcalfe ( Cygnets teaching assistant 

o Charlotte Brooks (Ducklings teaching assistant) 

o Jodie Cousins (Ducklings class teacher) 

Any medical needs are dealt with in the First Aid area of the school with any treatment being 

noted down in the school record and a note being sent home identifying the treatment needed. 

 

8.2 Medical conditions 

Each class has a list of any medical conditions the children in their class may have as well as a 

medical book outlining the medical needs of other children in the school. This information is also 

kept in the staffroom and office to make staff aware of children who have, for example, asthma 

or food allergies.  
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Each class should make this information accessible to any adults who may need to know, for 

example, a supply teacher, and do their upmost to ensure the safety of their needs.  

 

Asthma pumps are kept in a cupboard in the medical room, out of the reach of children, and Epi-

pens are kept in the school office, to ensure that all adults in the school know where these 

medications are in the event of them being needed.  

 

8.3 Safeguarding 

The safeguarding of children at Barnehurst is of upmost importance and all staff are trained in 

helping to ensure the children are safe, healthy and happy. Details on our safeguarding procedure 

and the Child Protection Officers in our school are circulated to all staff, to ensure that they 

know what to do in the event of becoming concerned about a child or adult in the setting. Any 

safeguarding issues that arise are dealt with immediately and procedures are updated where 

necessary. 

 

8.4 Behaviour in school 

We have high expectations of behaviour within the school and work hard to ensure a calm 

environment in which the children come to learn. Children are to walk around the school smartly 

and without talking and all adults are expected to help ensure these standards are met.  

 

Responding to positive behaviour is more effective than responding to negative behaviour and this 

is encouraged through how adults respond to children’s – using values cards to reinforce good 

choices and behaviour whilst also using the class teacher’s own positive behaviour system. 

 

When dealing with poor behaviour, the school’s behaviour system should be followed to ensure that 

there is consistency across the school in the way poor behaviour is dealt with. 

 

 

This handbook should be read in conjunction with the Staff Handbook and any questions 

should be directed to the Early Years Leader. 

 
 

 


